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INTRODUCTION 
Elaborative thinking is an aspect of thought, a significant 
area in which creative minds are most active. Primary grade children 
often have vivid imaginations and elaborate on certain ideas. This 
ability sometimes may be lost as children grow and are taught adult 
methods of thought processes. 
It is the authors' hope to cultivate this ability of children 
to think imaginatively and creatively. Exercises in elaborative 
thinking have been constructed and successfully tried on intermediate 
grade children. No such exercises have been available to children in 
primary grades. The purpose of this study is to construct exercises 
in elaborative thinking for children in the primary grades, and to 
conduct an informal evaluation of them. 
CHAPTER I 
SUMMARY OF LITERATURE 
The research will be concerned with the following areas: 
1. Definition of Elaborative Thinking 
2. Importance of Elaborative Thinking 
3. Developing Ability in Elaborative Thinking 
4. Application of Elaborative Thinking to 
Curriculum Areas 
5. Interests and Experiences as a Basis of Elaborative 
Thinking 
6. Summary of Research 
Definition of Elaborative Thinking - Elaborative thinking 
can be defined as a specific higher mental process which utilizes 
past learning and experience in solving new problems. 
Two favorable aspects of elaborative thinking which make 
it especially suitable for introduction on the primary level, and 
which will be substantiated by research in this chapter are: 
1. Elaborative thinking is a skill that can be taught, and 2. There 
seems to be little correlation between intelligence and elaborative 
thinking ability. 
Many authorities have approached the subject of elaborative 
thinking from different viewpoints. Hayes1 offers this definition: 
~ry T. Hayes, "The Co.nstruction of Equivalent Forms of a 
Test of One Aspect of Elaborative Thinking in Grades Six, Seven, 
and Eight", Unpublished Mast~r's Thesis, Boston University School 
of Education, Boston, 1951, p.l. 
"Elaborative thinking is that type of thinking 
which goes beyond the assimilation of facts or the 
literal interpretation of the author's ideas. The 
specific element to be measured is the ability on 
the part of the student not only to follow the author's 
thought while reading, but, by a spontaneous flow of 
his own thoughts, be able to suggest pertinent questions, 
topics for study, and possible activities which are re-
lated to the selection read." 
Two aspects of the ability which have received the greatest 
1 
amount of ~ttention, according to Chambers, are the suggesting of 
pertinent questions, and activities stimulated by reading in the 
content areas. 
Durrell2 enumerates this when he states: 
"It is considered evidence of good thinking if 
while reading or listening, a person demonstrates any 
of the following associational abilities: 
1 
1. finds examples or applications of the point 
being considered 
2. suggests plans or activities allied to the 
topic 
3. suggests additional p~rtinent topics for 
study or consideration 
4. shows relationships to other fields 
5. creates or invents new combinations of ideas 
John R. Chambers, Jr., "The Relationships Among Measurable 
Mental Tasks Related to Reading", Unpublished Doctoral Dissertation, 
Boston University School of Education, Boston, 1956, p.21. 
2Donald D. Durrell, "Language and Higher Mental Processes," 
Review of Educational Research, 13:110-114, {April, 1943), p.lll. 
2 
1 Kingsley relates elaborative thinking to problem solving: 
"In elaborative thinking, one solves a problem. The 
problem is the motive of the thinker. It initiates the 
thinking and directs the process toward solution. It is 
not the situation encountered that is the problem, but 
rather the individual's sense of difficulty or his desire 
to find out something. It may, as in the case of the task, 
arise from the occasion, from instruction given by another 
person, or from self instruction. We have elaborative 
thinking only when there is a real problem and when the 
solution to it is worked out by the use of signs, symbols, 
or clues." 
Importance of Elaborative Thinking - For centuries man, as the 
philosopher, the theologian, the psychologist, and the educator, has 
been probing the mysteries of higher mental processes. Of specific 
importance has been the place of thinking as the basis of learning. 
2 In relating thinking to learning, StillBan states: 
"Thinking consists in finding and testing meanings. 
To think is to reorganize, reinterpret, or reconstruct. 
Since this is the essential feature of learning, it fol-
lows that the cultivation of thinking is the core of the 
educative process." 
3 According to Dimnet , children should be put through regular 
thinking exercises at s~hool. They should be encouraged to say, 'Let 
me think' instead of 'Please tell us.'" 
1Howard Kinsley, The Nature and Conditions of Learning, 
Prentice-Hall, Inc., New York, 1948, p. 371. 
2Bessie w. Stillman, Training Children to Study, D. C. Heath 
Co., Boston, 1939, p.lO. 
3Ernest Dimnet, The Art of Thinking, Stmon Schuster, New York, 
1928, p • .84. 
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In relation to providing practice in thinking, Chambers1 asserts 
that "scientific evidence has revealed that this skill (elaborative 
thinking) can be successfully developed by use of directed teaching 
techniques." 
2 Along this line, Symonds says: "Practice in thinking itself 
is necessary for the improvement of thinking. There is no substitute 
for the actual wrestling with real problems in the development of 
thinking." 
Bruner3 asserts that the object of learning is "to gain facts 
in a context of connectivity that permits the facts to be used gener-
atively." He cautions: 
states: 
"Let us not judge our students simply on what they 
know. That is the philosophy of the quiz program. Rather~ 
let them be judged on what they can generate from what they 
know - how well they can leap the barrier from learning to 
thinking." 
4 Emphasizing the importance of elaborative thinking, Johnson 
1 Chambers, op. cit., p. 21. 
2Percival Symonds, Education and the Psychology of Thinking, 
McGraw Hill Book Company, Inc., New York, 1936, p. 256. 
3J. s. Bruner, "Learning and Thinking", Harvard Educational 
Review, (Summer, 1959), Volume 29, 3:184-192, p. 189. 
4
williemae Johnson, "An Evaluation of Exercises in the Social 
Studies Used in the Development of Elaborative Thinking," Unpublished 
Master's Thesis, Boston University School of Education, Boston, 1950, 
p.l. 
4 
"Each child should.have specific training in elaborative 
thinking, because it does not stress the memorization of facts, 
but rather stimulates the child to draw from his experiences 
those bearing upon a specific problem. The questions which 
he raises open areas for broader research and the activities 
which he finds lead him to more valuable experiences." 
1 Derb~ et al. further attest to the importance of elaborative 
thinking when they state: "It has been discovered that elaborative 
thinking is an essential quality of the person with an active mind, 
and should be developed in the child as early as possible." 
Developing Ability in Elaborative Thinking - Investigations 
concerning the ability to do elaborative thinking have been conducted 
5 
mainly to determine the extent to which it can be developed and increased. 
In an experiment to determine the possibility of teaching children 
2 to think more effectively, Helseth sought to find if improvement in 
thinking about questions from history could be made by seventh and eighth 
grade pupils who were encouraged to ask questions about the subject, and 
to answer these questions according to their own plans. The conclusions 
she reached are: 
1 
1. Children are capable of asking and answering good 
questions about history. 
2. Improvement of the child's skill in thinking about 
questions from history is possible. 
Joan Derby, et al., "The Development of Thirty Self-Administer-
ing and Self-Scoring Elaborative Thinking Exercises," Unpublished Master's 
Thesis, Boston University School of Education, Boston, 1961, p.5. 
2Inga 0. Helseth, Children's Thinking, Bureau of Publications, 
Number 209, Teacher's College, Columbia University Contributions to 
Education, New York, 1926. 
3. Children's attention to their method of study 
is a factor in this improvement. 
Chambers1 studied the relationships existing among certain 
selected higher mental processes related to reading. He found, 
concerning elaborative thinking: 
1. The skill of elaborative thinking bears the least 
relationship to critical or organizational thinking. 
2. The relationship between mental processes and 
intelligence was positive, but elaborative thinking 
evidences less relationship to intelligence than 
do the other mental processes tested. 
3. Elaborative thinking bears less relationship to 
reading ability than do the other higher mental 
processes. 
Associational thinking and elaborative thinking can be considered 
as similar. Marden2 conducted an experiment to measure the extent to 
which the average seventh grader practices spontaneous associational 
thinking while reading in the special studies field, and to determine 
how far growth in power would result from directed teaching of this 
associational reading. Direct instruction was given for eight weeks in 
associational skills to seventh grade pupils. This group showed statis-
6 
tically significant gains as compared to matched control groups not given 
the instruction. At the conclusion of her experiment, she reported: 
1 Chambers, op. cit., pp. 102-103. 
2Avis Marden, "Associational Reading Ability of the Seventh 
Grader", Unpublished Master's Thesis, Boston University School of 
Education, Boston, 1941. 
1. Pupils are able to improve their ability to suggest 
activities related to reading, to raise questions for 
further research, and to use experimental knowledge 
for illustration of specific ideas presented in reading. 
2. The correlation between intelligence and these abilities 
is low, suggesting that these abilities depend more upon 
spe~~~ic ~r~ining than ~pon m~_aJ ~~i},_ity, 
That the skill of associational reading, or elaborative thinking, 
1 
can be taught was also correlated by Jenkins. She found that groups 
taught the skill of associational reading by means of specific lessons 
show statistically significant gains over those groups which received 
no directed teaching; that boys and girls make comparable gains in the 
acquisition of this ability; that mental ability appears to have no 
signifi~ant effect on the ability of children to practice this skill; 
and that reading achievement evidences a significant relationship to 
ability in associational reading. 
7 
2 Elaborative thinking, according to Durrell, "is especially suitable 
for cooperative work of pupils in teams of 3 to 5. Group discussion seems 
to stimulate elaborative thinking ••• Children in such groups need not be 
of the same reading level, nor of the same level of intelligence. In 
fact, it seems better that pupils be of different levels when elaborative 
thinking is required." 
1Ethel M. Jenkins, "An Evaluation of Directed Teaching of 
Associational Reading in Social Studies with Sixth Grade Children", 
Unpublished Doctoral Dissertation, Boston University School of 
Education, Boston, 1953. 
2Donald D. Durrell, Improving Reading Instruction, World 
Book Company, Boston, 1956, p. 302. 
1 Using the idea of pupil team work, Derb~ et al. tried to 
determine if it was possible to construct self-administering and 
self-scoring exercises, which would encourage pupils to use their 
imagination and develop skill in elaborative thinking. They found 
that it is possible to construct such exercises, and the experimental 
group, which was fairly equal to the control group in elaborative think-
ing ability at the beginning of the experiment, made significant gains 
by using the exercises. 
2 Derby, et al. also reached the following conclusions: 
1. The number of responses increases with the 
number of exercises. 
2. There were a greater number of responses at 
the beginning of the 7 minute period than at 
the end. 
3. Intelligence was not a prime factor in listing 
-the responses. 
4. Self-scoring made the exercises much more useful 
and valuable. 
Johnson3 worked with fifth graders in specific social studies 
lessons for developing skill in three areas of elaborative thinking: 
a) finding questions for further study, b) finding topics related 
to the selection, c) finding activities related to the selection. 
1 Derby, op. cit., pp. 17, 30. 
2Ibid., p. 30. 
3Johnson, op. cit., p. 54. 
8 
She found that "specific social studies lessons for developing the 
skill of three specific areas of elaborative thinking produced marked 
gains in the abilities of the experimental group." She also concluded 
that no significant relationship was shown between test responses and 
intelligence. 
Application of Elaborative Thinking to Curriculum Areas -
Perhaps the major area of the primary curriculum concerns reading, 
and it is in this area that many educators have pointed out the import-
ance of thinking. 
1 Stauffeur warns: "The pupil who does not learn to deal with 
reading as a thinking process undergoes an intellectual servitude that 
deceives and deludes and sets at naught that which reading for meaning 
aims to accomplish." 
Concerning the importance of elaborative thinking in a reading 
. 2 
program, Durrell states: 
9 
"There are many significant higher mental processes to be 
considered in a reading program if reading is to be of greatest 
value to the child. One of the more important ones is elaborative 
thinking, which consists of such abilities as making comparisons 
or applications, seeing relationships between reading and other 
experiences, asking pertinent questions, adding illustrative inci-
dents, discovering topics for further study, suggesting classroom 
or personal activities related to reading, or other evidences of 
pertinent association with the material read." 
Relating elaborative thinking to reading, Gray3 stresses: 
1Russell Stauffeur, ''A Directed Reading-Thinking Plan," Education, 
(May, 1959), Volume 79, p. 528. 
2Donald D. Durrell, "The Development of Comprehension and Inter-
pretation," Reading in the Elementary School, The Forty-Eighth Year-
book of the National Society for the Study of Education, Part II, p. 202. 
3william s. Gray, "Recent Trends in Reading," Conference on 
Reading, Volume I, University of Chicago Press, Chicago, 1939, pp. 4-5. 
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"Information gained from reading should be associated with previous 
experiences and reorganized into useful patterns of thought and action." 
1 Betts cautions: "The acceptance of word manipulation rather 
than the thinking about ideas is called 'verbalism'. And verbalism 
can become a malignant disease in education, dooming the would-be 
learner." He believes that mor.e pupils need help in how to think in 
a reading situation. To help the teacher identify and provide for 
individual differences in needs and levels of achievement within the 
classroom, Betts recommends the following strategy: 
1. Instructional material should not be difficult, 
but should be challenging to thinking. 
2. Teach children how to think in different types 
of reading situations. 
3. Plan to know each selection used for intensive 
reading activities with a group. 
4. Make best use of teaching opportunities. 
Integrating elaborative thinking into the reading program may 
present problems. 2 Stauffeur suggests: 
"To get children started on the.road to reading-
thinking, the controlled selections of a basal reader 
provide excellent material. They allow for grouping, 
provide stories within the scope of their experience, 
are not too long, and provide the challenge of some-
thing new. So the objectives of a directed reading-
thinking activity plan can be accomplished by challeng-
ing the pupils but not frustrating them." 
1Emmet A. Betts, "Reading is Thinking," The Reading Teacher, 
(February, 1959), Volume 12, Number 3, pp. 146-151. 
2stauffeur, op. cit., P• 531. 
Pointing out the infrequent opportunities presented for 
teaching elaborative thinking, Durrell1 contends: "Although 
there are many questions in study guides which call for elaborative 
thinking, the ability is usually taught incidentally, if at all." 
He proposes the following suggestions for teaching elaborative 
thinking in connection with reading: 
1. Finding topics or questions not covered by the 
story. 
2. Finding things to do about materials read. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
Thinking of people who have an interest in the sub-
ject being read. 
Finding illustrations of the author's meaning. 
Reading for similar experiences. 
Producing different endings to a story. 
Noting similarities and contrasts between stories 
or situations studied. 
Drawing inferences and generalizations from reading. 
2 Noting relations between the past and the present. 
Creative writing is another area of the curriculum in which 
elaborative thinking can be employed, for it calls upon what even 
11 
the youngest child in school has--experiences, curiosity, and enterprise--
which can be applied to create new and unique situations. 
1 . 
Durrell, "The Development of Comprehension and Interpretation," 
op. cit., p. 202. 
~urrell, Improving Reading Instruction,, op.cit., pp. 303-305. 
1 Derby et al. emphasize this with the statement: 
"A child engaged in creative writing must be 
able to draw upon his past experiences and then 
organize, interpret, and apply them to his original 
work. He must have at his command an abundance of 
experiences that he may recall which will produce 
a flow of ideas." 
A foundation of rich experiences is essential to the 
development of skill in elaborative thinking. Thus, it is 
up to the school to provide numerous and varied experiences • 
. Anderson2 believes that "a wealth of ideas is a concomitant 
of good creative expression, for the more ideas presented by the 
creative writer, the more vivid, meaningful, and satisfying is his 
creation." 
Many other authorities concur with this belief. 3 Lee and Lee 
feel that "creative expression cannot take place without ideas and 
thoughts to express. Since one cannot create something out of nothing 
• • • the wider and richer the background, the greater the creative 
possibilities." 
Dawson4 also attests to the importance of experiences in the 
statement: "The degree to which a child expresses himself spontaneously 
1 Derby, op. cit., p. 14. 
2Eleanor Anderson, "Construction and Evaluation of a Scale for 
Creative Writing," Unpublished Master's Thesis, Boston University 
School of Education, Boston, 1957, p. 58. 
3J. Murray Lee and Doris M. Lee, The Child and His Curriculum, 
Appelton-Century-Crofts, Inc., New York, 1950, p. 589. 
4Mildren Dawson, Teaching Language in the Grades, World Book 
Company, New York, 1951, p. 191. 
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and interestingly will largely depend upon the amount of facts and 
ideas he has to express." 
1 In describing the skills of a creative writer, Anderson· 
states: "The creative writer must also be an elaborative thinker, 
for he needs not only a wealth of experiences, but also the talent 
for organizing the associations he conceives as a result of his 
experiences." 
Interests and Experiences as a Basis of Elaborative Thinking-
In considering the problem of developing and increasing the ability 
to do elaborative thinking, teachers must be aware of the past experi-
ences and present interests of children to realize the extent to 
which they can participate. 
2 Dewey points out the importance of experience when he says: 
"Instruction in subject matter that does not fit 
into any problem already stirring in the student's 
experience, or that is not presented in such a way 
as to arouse a problem is worse than useless for 
educational purposes." 
3 
Miller emphasizes this with the statement: "It is easy 
to note that virtually no thinking results when students are 
subjected to thinking situations in which their interests are 
not involved." 
1Anderson, op. cit., p. 51. 
2John Dewey, How We Think, D. C. Heath and Company, New York, 
1933, p. 199 0 
3E. H. Miller, ''First Step in Teaching Students To Think," 
Clearing House 28:202-204, (December, 1953), p. 202. 
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Concurring with this idea, Penne111 contends: 
"Meaning cannot be secured or stimulated through 
printed symbols unless the child brings to that material 
similar experiences gained either directly or indirectly. 
Teachers must be more and more concerned with the building 
up of experiences from which various concepts or meanings 
are built up. 
Commenting on the thinking ability of children, Betts2 contends: 
"Their ability is limited primarily by their personal experiences and 
14 
the uses they make of them in problem solving, in abstracting and gener-
alizing to make concepts, in judging and in drawing conclusions." 
3 Dewey sums up the challenge to teachers when he declares: 
"Part, then, of a teachers skill lies in so adjusting 
the children's investigations that the difficulty of new 
problems will be large enough to challenge thought, and 
small enough that, in addition to the confusion naturally 
attending the novel elements, there shall be luminous famil-
iar spots from which helpful suggestions may spring." 
Summary of Research - A review of the research reveals the 
following general conclusions: 
1. Most of the research in elaborative thinking deals 
with upper elementary or secondary school children. 
This shows the need for conducting intensive research 
on the primary level. 
2. Elaborative thinking is a higher mental ability which can, 
and should be taught. 
~ryE. Pennell, "Early Reading as a Thought Getting Process," 
Newer Practice in Reading in the Elementary School, Seventeenth Yearbook 
of the Department of Elementary Principals, National Education Association, 
July, 1938, p. 291. 
2Betts, op.cit., p. 150. 
3John Dewey, Democracy and Education, The MacMillan Company, 
New York, 1916, p. 184. 
\ 3. The ability to do elaborative thinking bears little 
relationship to mental ability. 
4. There are many opportunities in the curriculum for 
including the teaching of elaborative thinking. 
5. Children's interests and experiences impose a limitation 
on the ability to do elaborative thinking, and therefore 
are important in the development of the skill. 
15 
CHAPTER II 
THE MATERIALS 
The purpose of this study was to construct a series of exercises 
in elaborative thinking to be used with children in the primary grades. 
Four of the authors each wrote independently eight stories to be used 
as exercises in elaborative thinking. This number was chosen to 
allow for various types of content material. Although there was 
no pre-established plan to ensure varying types of exercises, seven 
types were included. The subject matter of the exercises as well as 
the types of stories are diversified. Following is a list of the thirty-
two stories: 
STORY 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
TITLE 
A Surprise in 
the Attic 
A Voyage with 
Columbus 
The Soap Bubble 
Fairy 
The Bug Parade 
Allan's Wish 
First Airplane Ride 
Mrs. Peter's House 
Lost in the Woods 
Moving Day 
A Trip to the 
Moon 
Hoot's Tailfeathers 
The Raindrop Race 
Shapes in the Night 
Children in the 
everyday world 
Adventure 
Fairy Tale 
Fantasy 
Fairy Tale 
Children in the 
everyday world 
Mother Goose story 
Children in the 
everyday world 
Children in the· 
everyday world 
Adventure 
Fantasy 
Fantasy 
Fantasy 
STORY 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
TITLE 
Sally 1 s New Home 
The Pigs• Escape 
Margaret's Daydream 
Making Cookies 
A Strange Noise 
A Trip to Mars 
My Son John 
Squeaky and Pudgy 
The Circus is Com:!.ng 
The Costume Party 
A Magic Act 
How the Skunk Got 
His Stripes 
Earning Money 
Animal Puppets 
Joe Becomes 
Someone Else 
The Birds 
Getting Ready for 
a Holiday 
The Cow's Trip to 
the Moon 
Jeffrey Giraffe 
Cut-off situation 
Fantasy 
Fantasy 
Cut-off situation 
Cut-off situation 
Adventure 
Mother Goose Story 
Cut-off situation 
Cut-off situation 
Cut-off situation 
Cut-off situation 
Fable 
Cut-off situation 
Fantasy 
Fantasy 
Cut-off situation 
Children in the 
everyday world 
Mother Goose Story 
Fable 
The exercises were limited to not more than 200 words in order 
to reduce the possibility of an attention problem. This allowed 
the children to spend the time responding rather than listening. To 
ensure responses in elaborative thinking and to give the child a 
starting point in responding, a question was asked at the end of each 
exercise. There was considerable range in the amount of directiveness 
of the questions or channeling of the responses. The questions for the 
most part were directive as who, what, why, when, where, and how. Double 
questions as who and what were also used. 
The thirty-two stories follow: 
17 
18 
Story 1 
A Surprise in the Attic 
There was a little boy named Stuart who lived in a great big 
house. He would make believe that he was an explorer and go hunting 
through the house. When it had been raining for a few days, he decided 
to go to the attic to see what kind of treasures he would find there. 
His mother and father did not throw anything away that was in the attic 
so that Stuart could play with the things he found up there. There were 
all kinds of things in the attic. He found an old army uniform which 
belonged to the people who lived in the house before he moved in with 
his mommy and daddy. There were pictures, tables and lamps. There 
were clothes for boys and girls. Stuart did not realize, when his 
mother called him for lunch, that the whole morning was gone. 
What else do you suppose was in the attic? 
Story 2 
A Voyage with Columbus 
At last the ship was underway. Pedro was beginning to think 
that the ceremonies would never be over. Of course it had been very 
exciting having Queen Isabella and so many of the noblemen on hand 
to see the three ships set sail. But the speeches had seemed endless. 
Finally however Columbus gave the order to pull up the anchors and set 
sail. Pedro was excited and a little frightened too, but most of all, 
he was proud to have been chosen to be a cabin boy on Columbus' own 
ship for this voyage. Despite his excitement however Pedro aould not 
forget the old stories of sea monsters that people still believed in 
and he knew that the ocean crossing would be dangerous. 
How do you think you would feel if you were a cabin boy on the 
voyage with Columbus? 
19 
20 
Story 3 
The Soap Bubble Fairy 
Debby was blowing bubbles with soap suds. She had lots of bubbles 
flying in the air. "They are so beautiful, they look like fairies," she 
thought. Just as she was watching them fade away and starting to blow 
some new bubbles one landed in her ear. ·~ou've guessed our secret, 
would you like to visit the soap bubble fairies?" 
"Are there really such things?" whispered Debby. 
"Yes, and only special people know mything about us," said 
the bubble in her ear, "Come with me." 
Debby felt herself beginning to float just like a soap bubble. Oh 
it was fun. She didn't seem to weigh anything, and every little wind 
pushed her around. 
"Are you wondering how we get anywhere if the wind pushes us any-
which-way?" asked the fairy guide. ''We have a magic system which leads 
us to our land." 
What do you think this magic system is? 
.. 
21 
Story 4 
The Bug Parade 
Christopher and his sister Lucy had been visiting their Grandpa 
on his farm. They took a long walk with Grandpa in a tremendous pasture 
and saw so many, many little bugs and things. That night Christopher 
fell asleep as soon as his head hit his soft pillow. And before he knew 
what happened, he and Lucy were back in the pasture looking at all the 
little bugs. Only this time they were bug size. 
Crickets, beetles, and even grasshoppers were coming from every-
where, all going toward one place. They seemed to be gather~ng for 
some kind of convention. Along came a skinny grasshopper with great long 
legs. He was dressed all in green with a high silk hat and was carrying 
a cane. Next came a fat old beetle waddling along the path. His glasses 
were almost falling off his nose as his head was down. He kept going off 
the path and bumping into the trees. Poor old fellow. TwO young crickets 
hopped along next. They were playing a game, seeing who could jump the 
highest as they travelled along. What a parade! 
Where do you think they were going? 
Story 5 
Allan's Wish 
Allan went up to the attic and there in a corner found 
an old dirty lamp. He started to wipe off the dust, when all of 
a sudden a little dwarf appeared from inside the lamp. Allan 
dropped the lamp but the dwarf told him not to be frightened. The 
dwarf started to do a little dance on top of the lamp and he soon 
had Allan laughing. The dwarf told Allan that if he rubbed the 
top of the lamp, he would have three wishes come true for him. The 
first wish Allan made was to see all the baseball games that came 
to town. The dwarf gave him a season's ticket for three so his mommy 
and daddy could also go. The second wish was for all the games made 
for children. Allan was going to keep some and give the rest to 
children who didn't have any. Allan took a long time thinking about 
his third wish and finally decided to ask the children in his school 
room what they would wish. 
What would you wish if you were in Allan's room? 
22 
' 
Story 6 
First Airplane Ride 
Today was the day--the first day of vacation and Mother and Dad 
had told Jimmy that they would be taking him to the big city for three 
whole days. Best of all they were going to go by plane. Jimmy often 
watched the planes fly overhead and he had read lots of airplane stories. 
Once his Grandfather had taken him to an airport and he had seen the 
planes landing and taking off, but he had never flown in one. What 
would it be like to ride in an airplane? 
Story 7 
Mrs. Peter's House 
I'm sure you have all heard about "Peter Peter Pumpkin Eater". 
Remember how the poem ends, "Put her in a pumpkin shell and there 
he kept her very well." I am Mrs. Peter and I want you to know 
that I do not like living in a pumpkin shell at all. I get tired 
of having just one orange room. When it rains the smell is quite 
awful and when the wind blows it rocks like a boat in a stormy sea. 
Of course I get a new one each year and few people get a new house 
that often. Yet it's only a pumpkin shell and none of them are any 
better to live in, even if they are extra big ones. After years of 
living in a pumpkin I decided to find a different kind of house. There 
are so many places to look I don't know where to begin. 
Do you think you could help me? 
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Story 8 
Lost in the Woods 
Tom had many friends, but his best friend was Jeff. Jeff was 
by Tom's side whenever he wasn't in school. You see, Jeff was Tom's 
dog. 
One afternoon Tom and Jeff went fishing at their favorite 
spot, a small clearing near the woods. Tom never caught anything, 
but he had fun though just watching Jeff race through the woods 
chasing squirrels. 
Then at the end of the afternoon they both fell asleep in the 
warm sun curled up together in the grass. Soon it grew dark. The 
cold evening air chilled Tom's hands and face. Tom awoke with a 
start. But when he found Jeff snuggled close beside him, he wasn't 
afraid. 
They started their journey homeward through the woods. But 
Tom wasn't afraid since Jeff was coming behind him. They marched along, 
Tom carrying his fishing pole over his shoulder and Jeff behind. 
Soon Tom said, "Jeff, look, some rasberries! Boy, am I glad 
we found these as I was getting hungry." Tom gobbled some down and 
gave a few to Jeff between mouthfuls. Then he said, "But, Jeff, I 
don't remember coming by these berries before. I hope we aren't lost." 
What might happen now? 
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Story 9 
Moving Day 
Joel was sitting on the front steps of his house watching 
the movers take furniture from his house and put it into the moving 
truck. The family was moving to Florida. Joel had heard a lot of 
stories about his new home. He knew that this would be the last 
time that he would see snow in the winter because Florida was warm 
all year. He was going to miss sledding down the hill in back of his 
house. and then walking all the way back only to slide down again. 
He already was homesick yet they had not even left. There were things 
to look forward to like swimming every day when he got home from school 
and playing outside every night after supper until it got dark out. 
How many reasons can you think of to be happy or unhappy for 
moving? 
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Story 10 
A Trip to the Moon 
It was a spring day in the year 2063. Johnny came running 
home from school in great excitement. He was bursting with wonder• 
ful news to tell his mother. His second grade class had been studying 
the moon and stars and planets for several weeks. The whole class 
was very interested in the project. Now the most wonderful thing 
of all had happened--Miss Smith, their teacher, had made arrangements 
for the whole class to take a trip to the moon. They had been looking 
at the moon from the earth; now they would have a chance to observe 
the earth from the moon. 
What do you think they will see? 
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Story 11 
Hoot's Tailfeathers 
Hoot was an owl to be sure. Yet, he wasn't a wise old one like 
his father. However, all the animals in the forest were sure he was 
wise just because he was an owl. They brought all their problems to 
him. So far it had been easy to help when he was asked. He had been 
able to tell Mr. Fox how to get the burrs out of his coat and to help 
Mrs. Squirrel find her nuts when a bad squirrel had taken them. These 
things had been easy, but Hoot knew he really wasn't wise because he 
had a problem of his own and he couldn't solve it. His father was 
away and Hoot couldn't wait for him to come home; he needed help right 
away. 
Hoot had been playing and had lost most of his tailfeathers, 
and he had to have a way to put them back on until new ones grew in. 
Who ever heard of an owl without tailfeathers? 
How do you think Hoot could put his tailfeathers back on? 
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Story 12 
The Raindrop Race 
One rainy day my teddy bear and I were looking out of my window. 
Two of the raindrops landed with a splash on my window pane right in 
front of Teddy and me. "Teddy," I said, "let's name them. My raindrop 
is Trickle. What's yours?" 
"Oh, mine's going to be Splash." answered Teddy. 
"I wonder who is going to reach the bottom first," I asked Teddy. 
"I bet my Trickle does." Just then Splash began to move down the pane. 
Then Trickle raced ahead of Splash, but slowed to a walk. "Why my 
Trickle has gotten stuck in that speck of dirt. He better not lose 
the race," I told Teddy. 
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Trickle started down the pane again and so did Splash. They were 
neck and neck in the race. Who will win? Nobody knows. Just then 
Splash moved out in front of Trickle. Oops--Splash has met a smudge 
of mud. Maybe Trickle will win after all. Now Splash has picked 
up a piece of fluff. Why he can't carry that along and win. And just 
then Trickle hit the bottom and won the race. Poor Splash was left 
behind carrying a piece of fluff. And poor Teddy, his raindrop lost 
the race. And so there sat Teddy and I watching the raindrops. I hope 
Teddy's raindrop wins next ttme. 
What do you think of when you see the rain? 
Story 13 
Shapes in the Night 
When Scott went to sleep at night, and all the lights were 
out, he used to see strange shapes on the wall. Some of these 
shapes were of people, some walking and someiUnning, on the wall. 
The shapes used to bump into one another and then go merrily on 
their way. Scott used to get under the blanket and sometimes would 
even cover his head with it, but sooner or later he had to peek out 
to see if the shapes were still there. One night he saw three shapes 
playing tag and he decided to get out of bed to join them bu~ as soon 
as he did the shapes stopped playing. Another night, he saw two shapes 
coming towards him with their hands out as if they were going to grab 
him; he became very frightened. 
What do you think the shapes were? 
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' Story 14 
Sally's New Home 
Sally had just moved to a new house in a new city with her 
mother and father. Their new house was on a street where all the 
houses looked just alike! The first afternoon that they were in 
the new house Sally's mother sent her to the store for a loaf of 
bread and a carton of milk. The nextdoor neighbor gave her direc-
tions and Sally had no trouble finding the store, or finding the 
right street coming back. But when she got to her street she was 
suddenly a little afraid--all the houses looked the same. How 
could she find her house? Then Sally saw her mother halfway down 
the block and she ran to meet her. She was glad to be home but 
she decided that she must find a way to make her house look a little 
different from the other houses on the street, so she wouldn't ever 
get lost. 
What are some things Sally could do to make her house look 
different? 
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Story 15 
The Pigs 1 Escape 
Silly and Sally were two little pigs who loved to play 
together, rolling in the mud and having a good time. One day 
they were playing near a smokehouse and they learned about 
bacon. Now Silly and Sally knew that they did not want to 
become strips of bacon. "We'll have to run awaY,'said Silly to 
Sally. 
So run away they did, going as fast as their feet could 
go out the barnyard gate and down the road. Farmer Green sa~ them 
and trted to catch them, but just as he was bent over to catch Silly, 
he was knocked down by Sally. The two pigs went running on, leaving 
Farmer Green lying in a mud hole. He was yellin&not squealing, and 
he didn't think it was one bit of fun. Silly and Sally kept on 
running. When they finally got tired and stopped they looked behind. 
No one was after them. They looked around to see where they were. 
They saw that they were in a big forest. ''What shall we do now?" 
said Silly to Sally. 
What do you think they should do? 
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Story 16 
Margaret's Daydream 
In the toy store window stood a beautiful doll. Margaret, who 
was looking in the window, knew that no one could be more beautiful 
than the lovely lady in blue. While Margaret was gazing in the window, 
she imagined she and the lovely lady were in the Queen's courtroom 
dancing with handsome courtiers before Her Majesty. 
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The Queen's orchestra was playing a piece with chimes and beauti-
ful bells. The courtier gracefully waltzed her around the ballroom. She 
never knew that she could dance so lightly and feel like a queen herself. 
Just then the music stopped. The Queen rose from her golden throne 
and said, "Welcome, Margaret, to my Land of Happy People. Do not delay 
in the courtroon any longer, but be off, and meet my people and see my 
land." 
What do you think Margaret saw and whom do you think she met in 
the Land of Happy People? 
Story 17 
Making Cookies 
It was the day before Christmas and the house was filled with 
the smell of food cooking. Mother had promised Gayle that she could 
help by cutting out the cookies. Gayle put on her play clothes and 
came downstairs. She became very excited when her mother gave her 
the cooky cutters. There were shapes of stars, of trees and of bells. 
The dough was already rolled out on the table and all Gayle had to do 
was cut out the shapes. There soon was a cooky sheet filled with 
stars, there was a tray filled with bells and a cooky tin filled with 
trees when the telephone rang. 
What do you think Gayle did? 
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Story 18 
A Strange Noise 
Chris and Tom were walking home together from Billy's party. 
They had had a lot of fun with their friends. All the children had 
come to the party in costumes. The first prize for the best costume 
had gone to a very spooky looking ghost who turned out to be their 
friend Jim. It was quiet outside now--it was getting dark and most 
people were already home eating supper. They were in a hurry to get 
home too, so they took a short cut that went right by the old house 
on Oak Street that so many people said was haunted. They were too 
busy thinking about the party to be frightened though. Suddenly, just 
as they got to the corner of the fence by the old house they heard a 
strange noise in the bushes. They stopped for a second to listen. 
They didn't want to seem afraid. Then they heard the noise again, 
very faintly. Without stopping to investigate further they both 
started running. They didn't stop until they were safely home again. 
What do you think the noise could have been? 
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Story 19 
A Trip to Mars 
Jimmy couldn't believe it, he had been chosen. He was to be 
the first boy to make a trip to Mars on a space ship. He wanted 
to take some things from earth to show the children on Mars. He 
knew they would have to be small because there wasn't any room in 
a space ship for a suitcase or even an extra box. Whatever he 
took would have to be put in the pockets of his space suit. 
What are some things Jimmy could take to Mars? 
'---------
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Story 20 
My Son John 
Have you ever heard of "my son John"? Who went to bed with his 
t·reeches on? With one stocking off and one stocking on. Now that's 
~. foolish thing to do, to go to bed all dressed. But John had a 
zeason. You see, every night John looked out of his bedroom window 
ii.nd saw his neighbors' houses and all the trees around. But what he 
zeally looked at was a face peeking through the leaves in one of the 
trees. 
It was a funny looking face with big dark eyes and a tremendous 
n.outh that opened wide and then closed again. It rather scared John but 
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lie didn't want to tell anyone about his silly idea of a face in the leaves 
cf a tree. 
One night John just had to find out about the face, so he got 
dressed and carefully climbed down from his window to the ground. 
He crept to the tree where he had seen the face. He climbed the tree 
and finally reached the limb where he'd seen the face through the leaves. 
But he couldn't find the face. John went from branch to branch. He 
crawled around so much he lost both his shoes and even one stocking. 
Disappointed John gave up his search for the face in the leaves. He 
climbed into his window, hopped into bed with his breeches on, with one 
stocking off and one stocking on and went fast asleep. 
What other reasons are there that he might go to bed with his 
breeches on? 
Story 21 
Squeaky and Pudgy 
Squeaky and Pudgy were twin puppies. They were German Shepherds. 
They got their names because when they were born one of them was always 
crying and the cries came out like little squeaks and the other puppy 
was short and fat. Wherever Squeaky went you'd find Pudgy. If Pudgy 
was busy chewing on a shoe you'd be sure to find Squeaky chewing on 
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the other shoe. The puppies grew to be very big. When they stood on 
their hind legs they were six feet tall. The dogs barked whenever some-
one rang the bell. They sounded like thunder in the sky when they barked 
and people would run away when they heard them. Squeaky and Pudgy loved 
children no matter what the children did to them. One day Jill was 
playing with the two dogs. She was holding a piece of meat in each hand 
and the dogs were jumping for it. Pudgy jumped! 
What do you suppose happened? 
' 
Story 22 
The Circus is Coming 
Billy woke up early this Saturday morning. His father had 
promised to take him to the circus in the afternoon and he was very 
excited. That wasn't the reason he was up so early though--he and his 
pal, Tom, had planned to go down to the railroad station to see the 
circus unload and to watch the circus parade from the station to the 
circus grounds. 
What do you think Billy and Tom would see at the railroad 
station? 
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Story 23 
The Costume Party 
The invitation that had come in the mail had said, "Come as 
someone you'd like to be." David's mother said, "I'd like to 
start making your costume but you'll have to tell me what you 
want to be first." David was very quiet and then he said, "I 
don't think I'll need your help, I think I can make my own 
costume, thank you." 
The day before the party he went to see Farmer Brown and 
asked if he could walk around his farm. "There are some things here 
that I know you don't need that I could use for my costume", he 
explained. 
"What are they?" asked Farmer Brown. 
"If you don't mind I would like to be a surprise at the party 
and if I told you it would give my secret away." 
What do you think David's costume is? 
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Story 24 
A Magic Act 
The curtain is going to go up any minute now. Finally our 
show is about to start. It seems like months and months have passed 
in preparing for this big day. "The Escape of Mr. Crocodile" is the 
play we are doing. My friend Jerry is Mr. Crocodile. 
I'm not in the play or the other acts. I have an act all by 
myself. This makes me proud, but scares me too. I wouldn't tell 
anyone but you that I'm nervous. You see, I'm the magician. My 
Dad taught me how as he is a real magician. Usually Dad lets me do 
a trick in his show. But this time he's not going to be in the show. 
I'm all by myself. 
The play is finished and the audience is clapping. Oh dear, 
I'm next. I never should have agreed to do an act by myself. ·~es, 
I guess I'm ready," I said to the announcer. The curtain went up 
and there I was in front of all those people. 
What do you think happened during the magic act? 
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Story 25 
How the Skunk Got His Stripes 
There once was a little skunk who wanted to be like the 
other animals. He looked at those other animals and saw that 
the leopard had spots, that the zebra had stripes and he wanted 
to have something different so that people would know when they 
saw him that here was a skunk. He did have a spray but that was 
only given off when he was frightened. The only problem with that 
was that everyone was kind to him. One day, while he was walking 
along the highway, he saw some men painting white lines in the 
middle of the road. He thought to himself, if I stand where they 
are p~inting, they will paint a white line down my back and divide 
it in two. As it started to get dark, he ran onto the road and 
sure enough, the men painted a white line down his back. The skunk 
ran to show his friends how he looked. They all thought that he 
looked different, just like he wanted. That is why you now see 
skunks with a white stripe down their backs. 
If you could change yourself what would you be? 
42 
' 
Story 26 
Earning Money 
Sue and Ted had been saving their money for a long time. 
They were saving to buy a pet. They had done lots of things to 
earn money. Of course Ted and Sue helped their mother and father 
around the house too but usually they didn't get paid for it. How 
could you earn money to get the kind of pet you want? 
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Story 27 
Antmal Puppets 
Tommy and Ann were so excited, they had gotten some new puppets 
as a present. They had invited their friends, Susan and Paul to play 
with them. Tommy's puppet was a dog and he was having a wonderful 
time, making him bark and having him do all kinds of tricks. Susan 
had a cat and soon she and Tommy were fighting, the way cats and dogs 
will do. Paul's puppet was a bear and he growled real loud, frighten-
ing the poor cat and dog. They were so afraid of the bear that they 
had to become friends to think of ways to escape him. Quickly, the 
three of them became lost in their play. Ann sat and watched them. 
At her side was a puppet that looked like a bird and she couldn't 
think of a thing to do with it. She wanted to join the other children's 
fun, but they had become a dog, a cat, and a bear and she couldn't 
imagine at all how to become a bird. 
What are some things Ann could do to become a bird? 
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Story 28 
Joe Becomes Someone Else 
My name is Joe but really I'm nobody in particular. I've 
often thought it would be fun to be somebody else. But I can never 
decide who to be. 
Sometimes I dhink I'll be a doctor in old fashioned times. 
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I'm off with my horse to visit little Mary who is very sick with 
the measles. We jog along the bumpy dirt road. Goodness, it takes 
a long time to get anywhere with a horse and cart. I guess I don't 
want to be a doctor after all if it takes this long to get anywhere. 
I think now I'm going to be a bluebird. Some people think I'm 
a robin when they see my red breast, and others think I'm a bluejay 
when they see my blue back. But I'm not a robin or a bluejay. I'm 
a bluebird. There aren't many of us flying around so I'm very special. 
The trouble is that it's hard to find food to eat. You see, we eat bugs 
and worms. And because I can't find any, I'm hungry. So perhaps I'll 
be Joe again for a little while. 
Who would you like to be? 
Story 29 
The Birds 
Seth and Julie played on the swings in their backyard. 
They were taking turns pushing each other higher an~ higher into 
the air when all of a sudden Seth saw a bird fall from the tree. 
He had Julie stop pushing him and he soon stopped the swing and 
got off. He went over to the'bird and saw that although it was 
trying to fl~ one of its wings was broken. He had Julie run 
into the house for their mother. When the mother came out she 
saw that what Seth said was right. She looked up and saw that there 
was a nest filled with eggs in the tree. The three of them took the 
nest down because they knew that the mother bird could not take 
care of the eggs. 
What did they do next? 
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Story 30 
Getting Ready for a Holiday 
"Here's the mail!" shouted Tim to Betty. "There are some 
letters for us, too." 
The children were waiting to get answers to the invitations 
that they had sent to their relatives asking them to come for the 
holiday. They tore open the letters and quickly read them. "Every-
one can come," said Betty, "all the grandparents, uncles, aunts, and 
cousins. We will have such a good time, but now we have a lot to do 
to get ready for the holiday." 
What are some things that children can do to help prepare for a 
holiday? 
47 
Story 31 
The Cow's Trip to the Moon 
Why do people want to go to the moon? I've been there and I 
don't want to go back. Who am I? I am the cow who jumped over the 
moon. I never told anyone I had stopped and visited on my trip over 
the moon because I was so disappointed that I just kept quiet about 
the whole trip. However, seeing that everybody is trying to get there 
so hard these days, I should let people know about my experiences, 
they might be helpful. 
You can go to the moon if you want to but I'm sorry that I did. 
The moon is so much nicer when it lights up the sky at night than it 
was to be on. I think the stars are beautiful, too, and I'm glad I 
don't know anything about them. I'll let someone else tell me they 
really aren't diamonds twinkling in the sky. 
Why do you think the cow disliked the Moon? 
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Story 32 
Jeffrey Giraffe 
Jeffrey Giraffe hadn't been eating his grass for breakfast or 
his leaves for dinner. Mrs. Giraffe asked him, "Jeffrey, what has 
been bothering you recently?" 
"Well, Mom," said Jeffrey, "Sometimes I get worried that my 
neck isn't long like all the other giraffes." 
''Why don't be silly, Jeffrey," answered Mrs. Giraffe, "but if 
it would make you feel better, you can do stretching exercises so it 
will grow a little." 
Every morning Jeffrey was up before the sun stretching and 
stretching and stretching some more. After a few mornings he noticed 
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he could reach a certain branch on a tree easier than ever before. Once 
again he ate his grass and leaves all up. Then Jeffrey thought, "If 
I stretch just one more day, I'll be able to see the world a little 
better." Jeffrey's neck grew longer that day too. Now Jeffrey thought 
that his neck had grown enough. He didn't want a neck longer than 
the other giraffes, so he stopped his stretching exercises. 
But Jeffrey's neck continued to stretch. It grew and grew and grew 
some more. Soon it grew so long that he towered above all the other 
giraffes. Then in a few days he was taller than all the tree tops, and 
then taller than the great mountain. Soon Jeffrey grew to be as tall as 
a star. He looked down hoping to see the world better, but all he could 
see were great white fluffy clouds. Poor Jeffrey. 
What would you do if you were Jeffrey? 
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CHAPTER III 
PLAN OF STUDY 
In order to conduct the study it was necessary to: 
1. Develop materials. 
2. Try out the materials informally in classrooms. 
3. To organize and classify responses. 
The development of the materials has been reported in the 
previous chapter. 
The Tryout: The stories were read in a total of 52 class-
rooms, of these 48 were in primary grades. The number of children 
in the classes varied from 21 to 39. The grade levels ranged from 
kindergarten to sixth. The geographical areas in which the exercises 
were tried were generally in New Hampshire and southern Maine. The 
towns and cities included were Dover, Manchester, Bedford, Weare, 
Rochester, Somersworth, Center Barnstead and Derry, New Hampshire 
and South Berwick, Maine. 
The thirty-two stories were packaged into eight groups of 
four, each group containing one story from each of the authors. These 
packages were given to the teachers to try out in their classes using 
their discretion and choice as to the techniques of administration. 
Thus, the material was presented in various ways. In all but 
one classroon all stories were read by the teacher. In some instances 
they were read on successive days; in one classroom two or three days 
elapsed between stories. In another instance all four stories were 
read in one sitting. 
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The method of recording also varied. In most cases the 
teachers recorded the answers. However, in some cases teams were 
used. In one classroom one story a day was read to the children 
and they were encouraged to think and talk about the question in 
their teams before giving the answers. Two classrooms were grouped 
in teams of three or four with a secretary; in other classes the groups 
were as large as five or six. In three classrooms a sixth grade 
child was provided as secretary and the children were divided in groups 
of four, five or six. In this case, the time allotted for recording 
the answers was from three to five minutes. 
In one classroom copies of the stories were given to all 
the children except the slowest readers. The children were divided 
into teams of four with different levels of ability within each group. 
Each child, with the exception of the slow learners, read the story 
and then wrote anything he thought might be the answer to the question. 
The teacher read the stories to the slowest children and placed one of the 
low ability readers in each team, making teams of five. The members of 
each team discussed the story, then compared answers to the question. 
One day lapsed between each story so that there would be no carryover 
in the answers. 
In one classroom the teacher read and recorded one story while the 
children read and recorded the remaining three stories. 
Classification of Responses: The responses of all the children 
without regard to grade level were combined for each exercise. These 
responses were then classified. In classifying the responses, each 
story was dealt with individually and the classifications were derived 
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directly from the content of the children's responses. The number 
of responses that were classified was limited to not more than fifty 
because it was felt that primary age children would not be able to 
handle more. 
To further facilitate the use of the answers some of the 
long responses were shortened; an example of this is in story number 
five, "Allan's Wish", in answer to "What would be your third wish?" 
a response was: "that the poor could have all the money they need." 
This was shortened to "the poor could have enough money." 
Another technique used was to combine a variety of similar 
answers under one word. For instance in story number two, "A Voyage 
with Columbus", where the question was''How would you feel if you were 
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a cabin boy with Columbus?" some of the responses were "afraid, terrified, 
scared, and frightened". These all were grouped under "afraid" because 
this word is most common to primary grade children. 
The decision to keep some answers and delete others was left to 
the judgment of the classifier. For example, when several answers 
occurred which were variations on a theme as in story number seventeen, 
"Making Cookies", "She made cookies, she made doughnuts, she made apple 
pie, she made squash pie," only one answer "she made cookies" was included. 
Also in story number fourteen, "Sally's New Home", "she painted the house 
red, she painted it green, she painted it black", etc., only one answer 
was used. 
Very long answers which could not be shortened without losing the 
content were deleted in story number seven, "Mrs. Peter's House", where 
one answer was "I will go to your house. I will meet you there. 
Then I will help you find your home. I will help you househunt. Do 
you think we will find a house?". 
thirteen, "Shapes in the Night". 
was twinkling on his wall paper. 
it moved," was deleted. 
Another example is from story number 
The answer, "The light from the stars 
The pattern on the paper looked as if 
Commercial names were deleted, as "The Flints tones", "Mickey 
Mouse", "Chatty Cathy" doll, etc. 
In some cases where the answers seemed to refer to a previous story 
these answer~ were deleted. 
In story number thirty, "Getting Ready for a Holid:ay", the answer 
"milk the cow so you can have enough milk during the party" seemed too 
rural and was deleted. Also in this same story the answer "buy holly 
to make Christmas wreaths and garlands" seemed too seasonal and was not 
included. 
In story number twenty-seven, "Animal Puppets" it was felt that the 
answer "pick up with your beak like a hawk did our cat" was too personal-
ized and therefore it was deleted. 
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In cutting to the size of fifty the responses that occurred more 
than once were all included. However there wer~ also responses in the 
classified lists that occurred only once. In choosing these, consideration 
was given to those answers that showed the breadth of a child's imagination. 
For example, in sotory number nineteen, "A Trip to Mars", the answer "an 
anti-gravity belt• was included and also in story number twenty-four, "A 
Magic Act", the answer "he pulled an elephant out of a hat an inch high". 
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A list of stories and the classifications follow. It is 
expected that these classifications will be u~eful in using the 
exercises as self-correcting materials. 
STORY 
1 
2 
3 
4 
5 
6 
7 
TITLE 
A Surprise in 
the Attic 
A Voyage with 
Columbus 
The Soap Bubble 
Fairy 
The Bug Parade 
Allan's Wish 
First Airplane 
Ride 
Mrs. Peter's House 
CLASSIFICATIONS 
Toys 
Clothes 
Furniture 
Animals 
Boxes with unused 
things 
Ways you would 
feel 
Things you would 
be afraid of 
Things you would 
want to do 
People 
Animals 
Things from Nature 
Man made things 
Magic things 
Other ideas 
Fun places 
To do things 
Important buildings 
Outside places 
Things for you 
Things for the family 
Happy wishes 
Trips to take 
Things you want to do 
Things you want to be 
Things to see in the 
sky 
How airplane ride 
feels 
How you would feel 
Things to see below 
Animal's homes 
Other kinds of 
homes 
Things that would 
make good houses 
Things you could do 
to pumpkin 
Things you could do 
to Mrs. Peter 
STORY TITLE 
8 Lost in the Woods 
9 Moving Day 
10 A Trip to the Moon 
11 Hoot's Tailfeathers 
12 The Raindrop Race 
13 Shapes in the Night 
14 Sally's New Home 
15 The Pigs' Escape 
16 Margaret's Daydream 
17 Making Cookies 
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CLASSIFICATIONS 
Animals they might 
see 
Ways to find the way 
home 
Experiences in the 
woods 
People who would 
find them 
People 
Places 
New things to do 
Things can't do 
Other ideas 
People 
Places 
Things 
Sticky things 
Things with tools 
Different ways 
Bad weather 
Wet things 
Good things 
Bad things 
People 
Animals 
Shadows 
Other ideas 
Build 
Plant 
Paint 
Adding to the house 
Places to hide 
Ways to get out of 
forest 
Ways to live by them-
selves 
People 
Places 
Things 
Animals 
Gayle answered the 
phone 
Someone else answered 
it 
Who was on the phone; 
what they wanted 
No one answered the 
phone 
STORY 
18 
19 
20 
21 
22 
23 
24 
25 
26 
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TITLE CLASSIFICATIONS 
A Strange Noise People 
Tame animals 
Wild animals 
Things 
A Trip to Mars Equipment 
Things for Jimmy 
Things for the Martians 
My Son John He wanted to be ready 
to leave 
He was cold 
Other reasons 
Squeaky and Pudgy Things that happened 
to Jill 
Things that happened 
to both dogs 
Things that happened 
to Pudgy 
The Circus is Coming People 
The Costume Party 
A Magic Act 
How the Skunk 
Got His Stripes 
Earning Money 
Large animals 
Small animals 
Things 
Real people 
Make believe people 
Animals 
Things 
Things he pulled out 
of hat 
Things he made disappear 
How he felt and acted 
New tricks 
Animals 
Insects and birds 
People 
Reptiles 
Cleaning jobs 
Outside jobs 
Selling jobs 
Errands 
Jobs around the house 
Other ideas 
STORY 
27 
28 
29 
30 
31 
32 
TITLE 
Animal Puppets 
Joe Becomes 
Someone Else 
The Birds 
Getting Ready 
for a Holiday 
The Cow's Trip 
to the Moon 
Jeffrey Giraffe 
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CLASSIFICATIONS 
Actions like a bird 
Actions toward the bear 
Actions toward the dog 
and cat 
Other ideas 
Animals 
Reptiles, fish and insects 
Birds 
Imaginary people 
Other people 
Jobs 
Care for the mother 
Fixing the wing 
Care for the eggs 
Other ideas 
Household jobs 
Outside jobs 
Preparations 
How to behave 
Children's activities 
Jobs during the party 
Other ideas 
Dislikes 
Lack of food and shelter 
Fears 
Loneliness 
Reasons for going to 
the moon 
Other ideas 
Trying to be normal 
Medical remedies 
Outside help 
Acceptance 
The answers for each exercise are presented in the following 
chapter. 
CHAPTER IV 
CLASSIFICATION OF RESPONSES 
Story 1 
A Surprise in the Attic 
dolls 
balls 
boats 
trucks 
crayons 
sled 
football 
drum 
teddy bear 
blocks 
doll carriage 
wagon 
CLOTHES 
shoes 
costumes 
stockings 
shirts 
pants 
BOXES WITH UNUSED THINGS 
books 
tires 
treasure 
shovels 
pencils 
doors 
pictures 
newspapers 
costumes 
dishes 
curtains 
guns 
blankets 
crayons 
Christmas decorations 
FURNITURE 
desk 
chair 
couches 
record player 
refrigerator 
lamps 
crib 
table 
bureau 
stove 
ANIMALS 
rats 
spiders 
pets 
bird's nest 
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Story 2 
A Voyage with Columbus 
WAYS YOU WOULD FEEL 
afraid 
excited 
happy 
strong 
brave 
little 
grown-up 
lonesome 
THINGS YOU WOULD WANT TO DO 
discover a new land 
pray 
cry 
run away 
stay still 
THINGS YOU WOULD BE AFRAID OF 
falling overboard 
storms 
whales 
sea monsters 
darkness 
boat wi 11 break 
being hungry 
not seeing mother 
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PEOPLE 
witch 
queen 
fairies 
God 
mean men 
priest 
THINGS FROM NATURE 
wind 
leaves of trees 
gravity 
stars 
clouds 
MAGIC THINGS 
words 
radio 
a wishing star 
wings 
moon beams 
wishing well 
shoes 
Story 3 
The Soap Bubble Fairy 
ANIMALS 
bird 
kitten 
dog 
MAN MADE THINGS 
missiles 
space capsules 
flying saucer 
planes 
magnet 
car 
radar 
electricity 
OTHER IDEAS 
dreams 
imagination 
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FUN PLACES 
birthday party 
parade 
circus 
the park 
animal farm 
movies 
football game 
baseball game 
the beach 
food festival 
a dance 
OUTSIDE PLACES 
a cave 
a cornfield 
a forest 
the dwnp 
Story 4 
The Bug Parade 
TO DO THINGS 
go to work 
to see someone 
go hunting 
get a check-up 
get food 
buy a car 
go ice-skating 
get a horse 
rob a bank 
play cowboys and Indians 
trick or treat 
to buy something 
get some ice cream 
get new shoes 
IMPORTANT BUILDINGS 
church 
school 
airport 
navy yard 
a store 
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' 
THINGS FOR YOU 
dolls 
sled 
a dog 
airplane 
toy cannon 
a horse 
a cat 
a gun 
chemistry set 
new books 
a real watch 
canary 
doll house 
toy cat 
ice skates 
toy car 
TRIPS TO TAKE 
around the world 
to New York 
to Boston 
to Toyland 
to Holland 
to California 
to the moon 
to Germany 
to Canada 
to the Eiffel Tower 
THINGS YOU WANT TO DO 
be a policeman 
see all the football games 
see Santa Claus 
be a cheerleader 
have a magic lamp 
Story 5 
Allan's Wish 
THINGS FOR 'lliE FAMILY 
real station wagon 
money 
new·house 
new baby 
a piano 
new shoes for mother 
all family home for Christmas 
the ice cream machine 
electric toothbrush 
HAPPY WISHES 
poor can have money 
whole world happy and gay 
money for the school 
everyone was beautiful 
new books for the whole class 
THINGS YOU WANT TO BE 
a dog 
a queen 
Red Riding Hood 
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' 
Story 6 
First Airplane Ride 
·TinNGS TO SEE IN THE SKY 
other airplanes 
clouds 
the rain 
rainbow 
the pilot 
the fog 
THINGS TO SEE BELOW 
trees 
people 
animals 
houses 
everything would look beautiful 
how things look from way up 
cities 
HOW AIRPLANE RIDE FEELS 
smooth 
exciting 
nice 
fun 
bumpy 
like going around in circles 
like diving 
awful 
HOW YOU WOULD FEEL 
dizzy 
scared 
high up 
like a bird 
light 
happy 
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' 
Story 7 
Mrs. Peter's House 
ANIMAL I s HOMES 
dog house 
bird's nest 
rabbit's hole 
chicken coop 
bee's nest 
an empty turtle shell 
a cage 
THINGS THAT WOULD MAKE 
GOOD HOUSES 
a squash 
box 
bell 
hat 
can 
sugar bowl 
big teakettle 
a drawer 
a pail 
a cloud 
a shoe 
paper bag 
flower box 
bookcase 
milk bottle 
boat 
THINGS YOU COULD DO TO HELP MRS. PETER 
get some blocks and build her a house 
take her to chicken who lays golden egg 
and he would help her 
dig a deep hole and let her live there 
send her to New York 
build her a wooden house 
OTHER KINDS OF HOMES 
castle 
igloo 
teepee 
hotel 
a trailer 
a store 
a cave 
do 11 1 s house 
houseboat 
an apartment 
a tree house 
THINGS YOU COULD DO TO 
PUMPKIN 
buy paint and paint inside 
make another room 
put flowers in front to make 
it look better 
put blanket over pumpkin when 
it rains. 
put fence around pumpkin 
cement it to ground 
put pumpkin under tree 
build a second floor 
65 
' 
Story 8 
Lost in the Woods 
ANIMALS THEY MIGHT SEE 
bear 
snake 
alligator 
tiger 
rabbit 
EXPERIENCES IN THE WOODS 
not find a way home 
fall in a trap 
get sick from berries 
find cave and stay in it 
get hurt in the woods 
might get porcupine quills in them 
WAYS TO FIND THE WAY HOME 
use a compass 
follow a brook 
send smoke signals 
hear cars on road, go 
toward it 
follow a railroad track 
PEOPLE WHO WOULD FIND THEM 
a policeman 
a fireman 
a forest ranger 
Tom's father 
Tom's mother 
Tom's best friend 
a stranger 
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HAPPY: 
PEOPLE 
new friends 
new teacher 
new neighbors 
new classmates 
NEW THINGS TO DO 
pick oranges and grapefruits 
from trees 
water skiing 
collect sea shells 
fishing 
swinnning every day 
pick coconuts 
watch different television 
programs 
UNHAPPY: 
PEOPLE 
miss friends 
miss all the teachers 
miss neighbors 
lose your friends 
miss relatives 
THINGS CAN IT DO 
ice skating 
take along pets 
skiing 
slide down hi Us 
make snowmen 
be in the same cub 
den 
play in the snow 
scout 
Story 9 
Moving Day 
PLACES 
new school 
new church 
new stores 
Cape Canaveral 
OTHER IDEAS 
wouldn't be cold outside 
don't wear heavy clothes 
no ice 
it ~uld be warm down there 
PLACES 
miss my house 
miss my school 
miss church 
OTHER IDEAS 
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Santa might not know new address 
might get homesick 
no snow in Florida 
PEOPLE 
moon men 
moon monsters 
moon creatures 
astronauts 
Martians 
THINGS 
the craters 
stars 
meteors 
spaceships 
space cars 
flying saucers 
Milky Way 
clouds 
rocks 
holes 
rockets 
moon mice 
mountains 
satellites 
Big Dipper 
Tel star 
cheese 
Story 10 
A Trip to the Moon 
PLACES 
space stations 
our earth 
moon 
sun 
Mars 
Venus 
Jupiter 
Mercury 
Saturn 
the 50 states 
Pluto 
Neptune 
Uranus 
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Story 11 
Hoot's Tailfeathers 
STICKY THINGS 
plaster them on 
paste them on 
glue them on 
tape them on 
cement them on 
tar them on 
clay them on 
gum them on 
DIFFERENT WAYS 
tie them on 
string them on 
button them on 
kick them on 
stick them back in the holes 
tie with rope 
poke them in 
push them in 
wait until new ones grow 
bring the feathers to the animal 
doctor 
THINGS WITH TOOLS 
tack them on 
pin them on 
sew them on 
knit them on 
nail them on 
staple them on 
snap them on 
paint them on 
hammer them on 
screw them on 
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BAD WEATHER 
hail 
lightning 
snow 
black clouds 
ice 
deep puddles 
mud 
thunder· 
fog 
hurricane 
tornado 
flood 
fire 
GOOD THINGS 
staying in the house 
soap 
fishing 
swim 
rainbow 
flowers growing 
Story 12 
The Raindrop Race 
WET THINGS 
water 
raindrops 
wet cars 
umbrella 
trees 
splash 
streams 
oceans 
waterfall 
people 
boots 
raincoat 
BAD THINGS 
dirt flying through the air 
slippery roads 
bikes get rusty 
leaks in the roof 
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Story 13 
Shapes in the Night 
PEOPLE 
witches 
kids playing at night 
Santa 
Scott 
his mother and father 
boys playing 
someone outside the 
window 
robbers 
SHADOWS 
his own 
car lights 
toy soldiers 
leaves on trees 
clothes· hanging in the room 
cars going by throwing 
shadows on the wall 
his bed 
blanket when he moved 
things piled in the toy box 
curtains 
ANIMALS 
cats 
bears 
birds flying 
OTHER IDEAS 
map on the wall 
ghosts 
his imagination 
wind blew the trees 
the wallpaper 
Christmas trees 
he was really dreaming 
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BUILD 
a fence 
a fireplace 
another house 
a swimming pool 
PAINT 
the roof 
the house 
the front door 
the door red 
the porch light 
the shutters 
the chimney 
everything in a different 
color 
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Story 14 
Sally 1 s New Home 
PLANT 
flowers around the house 
make a garden of her own 
fruit trees 
tree in front of the house 
ADDING TO THE HOUSE 
put up a flagpole 
put chairs on porch and lawn 
put a wreath on the door 
put her name on the mailbox 
put a candle in the window 
sign board with "my house" 
put a knocker on the front door 
have a sidewalk 
put rocks around the house 
statue on the lawn 
PLACES TO HIDE 
in back of trees 
make a hiding place 
go back in the mudhole 
beneath the bridge 
in a store 
in another farm 
go into a cave 
they should try to find a 
pig pen 
WAYS TO LIVE BY THEMSELVES 
make a house right there 
hunt for food 
play in the woods 
find some~ples 
get some corn 
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Story 15 
The Pigs' Escape 
WAYS TO GET OUT OF THE FOREST 
turn back 
go back home 
keep on going 
keep running and running 
they would have to stop to rest 
yell for help 
light a fire 
find their tracks and go back 
PEOPLE 
her mother 
her father 
Santa Claus 
a princ;re 
a king 
a queen 
happy people 
princesses 
a magician 
children dancing 
and singing 
THINGS 
fairies 
dolls 
angels 
a genie 
flowering trees 
Story 16 
Margaret's Daydream 
PLACES 
castle 
houses 
Disneyland 
palace 
ANIMALS 
a dog 
a cat 
a horse 
a bear 
lambs 
a monkey chasing a weasel 
pretty birds 
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Story 17 
Making Cookies 
GAYLE ANSWERED THE PHONE 
put down cookies and answered it 
let phone ring until she was done; then answered it 
she was on the phone too long--the cookies burned 
SOMEONE ELSE ANSWERED IT 
she asked her mother to answer it 
she told someone else to tell them to call back later 
Gayle kept on making cookies while someone else answered it 
while someone else answered it Gayle made supper 
watered the plants 
cleaned the house 
washed the clothes 
took care of the baby 
took care of the animals 
went to the store 
WHO WAS ON THE PHONE i WHAT THEY WANTED 
it was a wrong number 
aunts and uncles said they were coming to visit 
the party was called off 
someone was hurt and Gayle had to go out and help 
NO ONE ANSWERED THE PHONE 
they went on making cookies 
she was so interested in her work, she didn't hear phone 
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PEOPLE 
ghost 
witch 
~oy trying to scare them 
goblin 
skeleton 
TAME ANIMALS 
dog 
cat 
rooster 
duck 
cow 
Story 18 
A Strange Noise 
THINGS 
branch of tree falling 
wind in the bushes 
thunder 
loose pipes banging together 
water running in a brook 
ball 
clock 
wind blowing a box 
kite stuck· in a tree 
coal falling down 
WILD ANIMALS 
bear 
lion 
gorilla 
zebra 
deer 
moose 
wildcat 
owl 
squirrels running 
rabbit jumping in bushes 
monkey swinging on branches 
woodpecker 
76 
Story 19 
A Trip to Mars 
EQUIPMENT 
gun 
razor 
transistor radio 
thermometer to tell how hot 
it is there 
knife 
camera 
watch 
tape recorder 
t:r·an$istor TV set 
anti-gravity belt 
flashlight 
THINGS FOR THE MARTIANS 
bail 
picture of the earth 
coloring book 
<;rayons 
presents for the children 
toy cars and trucks 
some jacks 
books 
rings 
some trinkets 
yo-yo 
THINGS FOR JIMMY 
some money 
book about monsters 
Bible 
pen 
pencil 
notebook 
food 
something to drink 
clothes 
picture of his family 
soap 
toothbrush 
toothpaste 
rabbit's foot 
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Story 20 
My Son John 
HE WANTED TO BE READY TO LEAVE 
if there was a fire 
if he heard something strange 
if robbers or burglars came 
if an animal came up the stairs 
if there was some emergency 
if a car crashed he could go see it 
if his grandfather came he could go and sleep on the couch 
he crawls out window to sleep at friend's house 
he wanted to be ready for school 
HE WAS COLD 
he didn't have enough blankets 
he didn't have any pajamas 
it was a very cold night 
he had been sick and needed more clothes to keep warm 
the windows were broken 
his parents were too poor to buy pajamas 
OTHER REASONS 
his mother had washed his pajamas 
he couldn't find his pajamas 
he forgot to take clothes off 
he was lazy 
it was too late 
he didn't want to take clothes off 
his clothes were over his pajamas 
he was too tired 
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Story 21 
Squeaky and Pudgy 
THINGS THAT HAPPENED TO JILL 
Pudgy jumped and bit her hand 
dog knocked her down 
dog just took meat from her 
dog made her drop meat 
dog ripped her dress 
Jill dropped the meat on the ground 
Pudgy scratched Jill 
dog took meat gently from her hand 
she had to go to the doctor 
she fell and started to cry 
THINGS THAT HAPPENED TO PUDGY 
dog ran away with the meat 
dog jumped too high and missed the meat 
Pudgy got all the meat 
Pudgy got the meat and buried it 
Pudgy didn't get any meat because he jumped on Jill 
Pudgy's master beat him 
Squeaky bit Pudgy 
dog did tricks for meat 
THINGS THAT HAPPENED TO BOTH DOGS 
started fighting over the meat 
both dogs got the meat 
there was a cat and dog fight 
dogs shared the meat 
both dogs jumped for the meat 
dogs kept jumping up and down 
dogs barked a lot 
Jill gave them both some meat 
dogs ate the meat and wanted more 
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PEOPLE 
clown 
fat lady 
ringmaster 
acrobats 
lion tamers 
LARGE ANIMALS 
lions 
zebras 
elephants 
giraffe 
bears 
tigers 
gorillas 
camels 
rhinoceros 
horses 
Story 22 
The Circus is Coming 
THINGS 
train 
tents 
circus bands 
hay 
food for animals and people 
wagons 
cages 
SMALL ANIMALS 
seals 
monkeys 
laughing hyenas 
snakes 
birds 
turtles 
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REAL PEOPLE 
Indian 
cowboy 
clown 
hobo 
farmer 
policeman 
old man 
ANIMALS 
rabbit 
chicken 
horse 
monkey 
goat 
pig 
cow 
cat 
dog 
mouse 
crow 
duck 
gorilla 
elephant 
lion 
bird 
Story 23 
The Costume Party 
MAKE BELIEVE PEOPLE 
witch 
devil 
ghost 
THINGS 
skeleton 
scarecrow 
pumpkin 
bale of hay 
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THINGS HE PULLED our OF HAT 
rabbit 
dog 
monkey 
lion 
pig 
deer 
skunk 
cow 
birds 
crocodile 
snake 
frog 
chicken 
toys 
flowers 
telephone 
HOW HE FELT AND ACTED 
nervous 
embarrassed 
scared 
he made a mistake 
he forgot all his tricks 
he didn't want to do it 
he cried 
he ran away 
Story 24 
A Magic Act 
THINGS HE MADE DISAPPEAR 
people 
himself 
audience 
horse 
dog 
crocodile 
snake 
birds 
ball 
chair 
penny 
NEW TRICKS 
made people float in air 
picked money from the air 
sawed a girl in half 
put egg in hat and pulled out 
a chicken 
he ate fire 
pulled an elephant out of hat 
an inch high 
made flowers appear from a 
handkerchief 
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ANIMALS 
tiger 
squirrel 
rabbit 
zebra 
elephant 
leopard 
beaver 
rat 
dog 
horse 
cat 
mouse 
chipmunk 
skunk 
pony 
bea:-
cow 
giraffe 
donkey 
chimpanzee 
INSECTS AND BIRDS 
eagle 
duck 
ant 
Story 25 
How the Skunk got his Stripes 
PEOPLE 
nurse 
doctor 
policeman 
fairy 
trapeze man 
queen 
clown 
teacher 
Santa Claus 
cowgirl 
man from Mars 
REPTILES 
turtle 
rattlesnake 
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CLEANING JOBS 
clean house 
wash the floor 
sweep the kitchen 
wash the windows 
clean the cellar 
clean the den 
clean the garage 
dust the furniture 
wash the table 
clean the stove 
wash the car 
SELLING JOBS 
sell Kool-aid 
sell eggs 
JOBS AROUND THE HOUSE 
wash dishes 
put out the trash 
bring in wood for the 
fireplace 
babysit for Mommy 
bring in the groceries 
Story 26 
Earning Money 
OUTSIDE JOBS 
rake leaves 
cut the grass 
shovel snow 
paint the house 
chop wood 
sweep snow off the steps 
pull up weeds 
take care of the garden 
pick up paper 
ERRANDS 
go to the store 
run errands for neighbors 
OTHER IDEAS 
be a paper boy 
do paper hanging 
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Story 27 
Animal Puppets 
ACTIONS LIKE A BIRD 
sing like a bird 
say "tweet, tweet" 
stand on a chair and flap 
his arms 
call "Polly want a cracker?" 
pretend to hunt for worms 
fight like a bird 
swoop down like an eagle 
ACTIONS TOWARD THE 
DOG AND CAT 
make the dog bark by 
scaring him 
nip the dog's nose 
scare the cat 
bite the eat's tail 
ACTIONS TOWARD THE BEAR 
fly after the bear calling 
him "grizzly" 
find an acorn and drop it on 
the bear ' s head 
peck the bear's ear 
OTHER IDEAS 
ask them to play with her 
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ANIMALS 
horse 
cat 
COW 
mule 
moose 
elephant 
pony 
donkey 
coyote 
BIRDS 
bluebird 
robin 
OTHER PEOPLE 
Indian girl 
Indian boy 
mother 
queen 
princess 
Story 28 
Joe Becomes Someone Else 
REPTILES, FISH, AND INSECTS 
snake 
alligator 
fish 
spider 
doctor 
cowgirl 
cowboy 
nurse 
teacher 
policeman 
sailor 
fireman 
pilot 
lawyer 
engineer 
skin diver 
IMAGINARY PEOPLE 
angel 
puppet 
snowman 
fairy 
Santa Claus 
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CARE FOR THE MOTHER 
take her into the house 
put her in a cage 
make a bird house for her 
put her in the nest on 
the eggs 
feed her bird seed 
feed her worms 
feed her tread and water 
Story 29 
The Birds 
take her to the lost bird place 
take her to the Animal Rescue League 
CARE FOR THE EGGS 
put them near a heater 
to hatch 
put them in a sunny window 
keep them from falling 
put them near the stove 
put them in an incubator 
pu.t them on the radiator 
put them on an electric 
blanket 
put the mother on the eggs 
have the father care for 
the eggs 
warm them with a heating pad 
use a substitute mother 
FIXING THE WING 
call a bird doctor 
take her to the hospital 
put a splint on her wing 
put cold water on her wing 
have father bandage her wing 
OTHER IDEAS 
teach the baby birds to fly 
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set them free after the eggs hatch 
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Story 30 
Getting Ready for a Holiday 
HOUSEHOLD JOBS 
wash and wax the floors 
wash the walls, windows, 
and curtains 
dust the furniture 
clean their bedro.om 
clean the fireplace 
wash the dishes 
clean the silver 
make beds for the uncles 
and cousins 
get out the folding cots 
fold the wash 
put away their clothes 
run errands 
OUTSIDE JOBS 
clean the cellar and yard 
shovel snow and clean walks 
help father wash and wax the 
car 
CHILDREN'S ACTIVITIES 
get stories out for children 
get toys, puzzles, games ready 
prepare costumes for play acting 
OTHER IDEAS 
take care of the baby 
find out the hours of Mass 
so the guests can go to church 
PREPARATIONS 
set the table 
buy ice cream and cake 
buy extra groceries 
help stuff the turkey 
help make cookies 
pop corn and put it in bags 
take baths 
clean their ears 
brush their teeth 
comb their hair 
dress themselves 
HOW TO BEHAVE 
share the toys with the children 
be polite · 
do what mother asks 
JOBS DURING THE PARTY 
greet the company 
hang up coats 
give everyone some cake 
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Story 31 
The Cow's Trip to the Moon 
DISLIKES 
no air to breathe 
too hot 
too cold 
too dusty 
too dark 
too light 
no gravity 
too quiet 
too big 
so round she might fall off 
too ~ocky and rough 
too many holes and craters 
too many meteors 
LONELINESS 
couldn't play with her friends 
missed the farmer 
nothing to see or do 
no cows, animals or people 
REASONS FOR GOING TO THE MOON 
went to visit some other cows 
went to see the twinkling stars 
went so no one could bother her 
LACK OF FOOD AND SHELTER 
no grassy meadows or hay 
no water or salt 
no barn or houses 
no farmer to care for her 
no place to sleep 
FEARS 
afraid of slipping or bouncing off 
scared of the holes in the moon 
afraid of the planets 
afraid that rockets would fall 
on her 
afraid of moon monsters and 
creatures 
didn't like to look up or down 
afraid the moon would fall apart 
afraid the cow would run out of 
milk for her baby 
afraid of starving and dying 
OTHER IDEAS 
didn't have a space suit 
the moon made a face at her 
the moon was made of green cheese 
couldn't understand the moon men 
farmer couldn't get the cow's milk 
she wanted to jump over, not live 
there 
Story 32 
Jeffrey Giraffe 
TRYING TO BE NORMAL 
bend his head down to see the world 
push his head down with his legs 
pull it down with a chain on his neck 
pound his head down with a hammer 
put springs on his neck to spring it back 
make his head smaller 
walk on his. knees 
put his head down to look shorter 
gain weight so his neck fills out and looks shorter 
don't stretch anymore 
do down stretching 
shrink it with water 
shrink it with a steambox 
MEDICAL REMEDIES 
diet 
cut his neck with giant scissors 
take some ~iraffe medicine to shorten it 
take some giraffe shrinking pills 
take a shrinking potion 
see a doctor 
get some miracle drugs 
operate on him 
OUTSIDE HELP 
wish for a fairy to help him 
have his mother help 
have a helicopter or jet help 
have a zoo doctor help 
have children slide down his neck until it got shorter 
have a fat boy sit on his head to push his neck shorter 
ACCEPTANCE 
make the best of it 
wait for the clouds to blow away 
look for the cow on the moon 
make friends with the stars 
go to sleep 
think of something else 
forget the whole thing 
join the circus 
join the zoo 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this project was to create exercises to stimulate 
elaborative thinking in primary grade children. A total of thirty-
two exercises were compiled, each consisting of a story and a directive 
question. These exercises were tried out informally in fifty-two 
classrooms. Some of the exercises were tried in more than one class-
room. A total of 5,788 responses were received. The number of responses 
received for any one story ranged from twenty-six given to story number 
twenty-seven, "Animal Puppets", to five hundred and sixty-one given story 
number twenty-two, "The Circus is Coming". As the stories were not admin-
istered to the same number of children or in exactly the same manner 
conclusions could not be drawn relative to the effectiveness of the 
different stories. 
There were comments from individual teachers about the stories 
they had used in their classrooms. However the remarks were inconsistent 
with each other. For example, story number one, "A Surprise in the Attic", 
posed a problem in some classrooms as many of the children did not know 
what an attic was. One child described it as "a cellar at the top of your 
house". The approaching Christmas holiday probably influenced most of the 
answers to story number five, "Allan's Wish", and story number thirty, 
"Getting Ready for a Holiday". Story number seven, ''Mrs. Peter's House", 
was enjoyed by the children and elicited quick enthusiastic responses. 
However, in the same classroom the answers to story number eight, "Lost 
in the Woods", were slower in coming; the teacher commented that the 
children felt real apprehension. 
With several stories teachers commented on the importance 
of discussion betweenthe children to get diversified answers. 
One teacher reported that with story number fifteen, "The Pigs' 
Escape", at first the only answer forthcoming was "to go back". 
Further answers were elicited after discussion between the children. 
One teacher noticed two girls trying to figure out how high six feet 
was when working with story number twenty-one, "Squeaky and Pudgy". 
This same story, number twenty-one, was not well received 
in one classroom. Story number twenty-two, "The Circus is Coming" 
had a mixed reception. In one classroom it was most enthusiastically 
received whereas another teacher felt it was the poorest story in her 
package. 
All the teachers commenting were enthusiastic about the project. 
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The overall feeling was that the stories were good ones for the primary 
grades. One general observation was that some of the best answers came 
from the slow learners. One teacher mentioned that in the initial exercise 
in her classroom three children did not respond at all; two of them were 
her best readers. 
Some teachers noticed that many of the children were influenced 
in their answers by television programs. Another teacher stated, "In 
our section of the city, the children have so little opportunity for 
outside reading, going to the movies, or any kind of home cooperation, 
that perhaps they did not do justice to these paragraphs." 
A suggestion for further study is a formal tryout of the exercises 
as self-directing, self-correcting materials with classrooms under 
controlled conditions. 
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